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JORNADA CONTINUA VERSUS PARTIDA

El eterno dilema
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INDICADORES Y RESPONSABLES DE LA EVALUACION:

INDICADORES

RESPONSABLES/METODO

EVALUACION

Rendimiento académico

Profesores de ciclo/
Evaluaciones

Fin de cada curso

Atencién y fatiga alumnos y
profesores

Profesores y Equipo
Directivo/Encuesta

Fin de cada curso

rdr LlLlPdLlUIl dCLIVIUO4dUCs
complementarias y
extraescolares

Profesores y monitores de
actividades

Fin de cada curso

Aceptacion de la jornada escolar

Encuesta a padres, alumnos y
profesores

Fin de cada curso

Incidencia en la matricula

Equipo Directivo

Comienzo y final de
curso

Aprovechamiento de espacios e
instalaciones

Equipo Directivo

Fin de cada curso

Formacién del profesorado

C.P.Rs.

Fin de cada curso

ANEXO III: CUESTIONARIO AL PROFESORADO

Con este cuestionario pretendemos obtener informacién relevante sobre la implantacién de la
jornada continua. Nos interesa conocer tu opinién en varios aspectos con el fin de valorar este tipo
de horario.

NOMBRE: APELLIDOS:

NIVEL/ETAPA QUE IMPARTE:

Lea cada una de las cuestiones y ponga una cruz en la respuesta que mejor refleje lo que piensa:

CUESTIONES SI IGUAL

[ ]18

R .

1) Considero positiva la experiencia de tener jornada continua.

2) Las actividades Extraescolares propuestas al alumnado me
3) La jornada continua facilita el proceso de ensefanza-
aprendizaje.

O T T T O T T T T O T T O C  C O T e O C O T 1
familias del alumnado.

3) He recibido informacién suficiente del seguimiento de la
jornada continua.

6) Este tipo de horario ha influido positivamente en mi
metodologia de trabajo.

7) Las reuniones que mantengo con mis compaiieros de ciclo
son mas amplias v efectivas.

8) He tenido algin problema para desarrollar mis
programaciones de aula con este tipo de horario.

9) He realizado actividades de formacién que no hubiera
podido hacer sin este horario.

L OO o ey g oy
L OO o ey g o

10) En general. preferimos la jornada continua.

Si deseas hacernos llegar algin otro tipo de opinién o sugerencia que nos avude a mejorar el
provecto de jornada para el préximo curso. escribelo a continuacién. por favor:

-24.
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Jornada escolar partida y continua. ;Existen evidencias que motiven
el cambio en la gestion del tiempo escolar en Espaifia?

Francisco José Morales Yago!, Arturo Galan’, Ramén Pérez Juste’T

Recibido: Febrero 2017 / Evaluado: Marzo 2017 / Aceptado: Mayo 2017

Resumen. El efecto del tipo de jornada escolar (partida frente a continua) sobre los resultados de|
los estudiantes ha sido un tema poco estudiado. aunque conflictivo en el ambito nacional por sus
implicaciones sociales y laborales. Los objefivos generales del frabajo son dos: primero constatar
si existe asociacion entre resultados académicos y fipo de jornada escolar y, segundo, analizar las|
preferencias del profesorado por un tipo u otro de jornada y las razones que las motivan Trascurridas|
tres décadas desde que comenzo a implantarse la jornada continua en algunas comunidades autonomas,
se puede concluir que los progresos académicos esperados han sido reducidos y equiparables a los
experimentados por comunidades que han permanecido en jornada escolar partida. Para realizar un
estudio de la cuestion desde 1a percepcion del profesorado, se ha utilizado metodologia de encuesta
(N=400), combinada con entrevistas semiestructuradas (N=30). Los resultados evidencian que los
profesores prefieren la jornada escolar continua. aduciendo motivos como la posibilidad de incrementar
su formacion o menos desplazamientos al centro.

Palabras clave: Jornada escolar; profesorado; rendimiento; aprendizaje; organizacion escolar.

[en] Time in school. Are there evidences to support the changes on the school
time management in Spain?

Abstract. The effect of the school time (from 8:30 to 15 versus from 9 to 17) on the results of the
students has been a subject scarcely studied, but conflicting in the Spanish national context due to
its laboral and social consequences for teachers and families. The two main objectives of this work
are: first, inquire whether there is an association between academic performance and type of school|
schedule; second. to analyze teacher preferences for one type or another of school schedule and the
reasons for thinking so. Three decades since 8:30 to 15 schedule began to be implemented in some
regions, it can be concluded that the expected academic progress have been reduced and comparable
to those experienced by communities that have remained in 9 to 17 schedule. By survey methodology
(N = 400) combined with semi-structured interviews (N = 30). it is evident that teachers prefer the|
shorter schedule, adducingreasonssuch as the possibility of increasing professional developmentor
fewer roundsto the center.

Keywords: schoolschedule; teachers: school achievement; leaming; school management.

Sumario. 1. Introduccién. 2. Horarlo escolar y rendimiento académico. 3. Método. 4. Analisis de|
Datos sobre la jomada escolar en Espafia. 5. Valoracion de la jornada escolar por parte del profesorado.

! Universidad Nacional de Educacién a Distancia (Espaiia).
E-mail: fmoralesyago@gmail com

?  Universidad Nacional de Educacién a Distancia (Espaiia).
E-mail: agalan@edu. uned.es

3 Universidad Nacional de Educacién a Distancia (Espaiia).

Rev. complut. educ. 28(3) 2017: 965-984 965

Rythmes de
vie et rythmes
scolaires

Aspects chronobiologiques et
chron0psycholog1ques

Francois Testu

Geneviéve Bréchon
René Clarisse
Roger Fontaine
Nadine Le Floc’h

Empir Econ (2019) 57:769-803 @ CrossMark
hutps://doi.org/10.1007/s00181-018-1462-3

School entry, afternoon care, and mothers’ labour
supply
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Abstract The availability of childcare is a crucial factor for mothers’ labour force
participation. While most of the literature examines childcare for preschool children,
we specifically focus on primary school-aged children, estimating the effect of formal
afternoon care on maternal labour supply. To do so, we use a novel matching technique,
entropy balancing, and draw on the rich and longitudinal data of the German Socio-
Economic Panel (SOEP). We show that children’s afternoon care increases mothers’
employment rates and their working hours. To confirm the robustness of our results, we
conduct a series of sensitivity analyses and apply a newly proposed method to assess
possible bias from omitted variables. Our findings highlight how childcare availability
shapes maternal employment patterns well after school entry.

Keywords Afternoon care - Maternal labour supply - All-day schools - Entropy
balancing
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Grafico 13: Variaciones diarias en el rendimiento de los alumnos de 10-11 afios
después de 3 eventos. Fuente: Testu (1994), INSERM, 2001, p. 54, citado en
Suchaut, B. (2009, May).
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Don't throw away your printed books: A meta-analysis on the )
effects of reading media on reading comprehension =
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ARTICLE INFO ABSTRACT
Keywords With the increasing dominance of digital reading over paper reading, gaining understanding of
Reading comprehension the effects of the medium on reading comprehension has become critical. However, results from
Reading media differences research comparing learning outcomes across printed and digital media are mixed, making
Digital-based reading conclusions difficult to reach. In the current meta-analysis, we examined research in recent years
aper “"T‘“ reading (2000-2017), comparing the reading of comparable texts on paper and on digital devices. We
S included studies with be (n = 38) and withi designs (n = 16)
involving 171,055 participants. Both designs yielded the same advantage of paper over digital
reading (Hedge's g = —0.21; d. = —0.21). Analyses revealed three significant moderators: (1)

time frame: the paper-based reading advantage increased in time-constrained reading compared
to self-paced reading; (2) text genre: the paper-based reading advantage was consistent across
studies using informational texts, or a mix of informational and narrative texts, but not on those
using only narrative texts; (3) publication year: the advantage of paper-based reading increased
over the years. Theoretical and educational implications are discussed.

1. Introduction

There has been a gradual shift from paper-based reading to reading on digital devices, such as computers, tablets, and cell-phones.
Although there are clear of -based and learning, including reduced costs and increased in-
dividualization, research indicates that there may be disadvantages as well, as described below. In addition, findings from previous
reviews of studies on the effects of digital reading on comprehension have been inconclusive (Dillon, 1992; Kingston, 2008; No
Garland, 2008; Singer & Alexander, 2017b; Wat 0, Yo srooks, & Olson, 2007). The current paper presents a meta-analysis of

recent studies that investigated the effects of paper versus digital media on reading comprehension. In addition, we also explored the
effects of several potential moderator variables whose influence may help to explain previous inconsistencies among study results

1.1. Text comprehension and the role of media

Theoretical models of reading comprehension have extensively considered the interplay among reader characteristics, text
Magliano, 2009). However, the factor of the medium has

content and design, and reading instructions (for a review see McNamara

" Corresponding author
E-mail addresses: pablo.del 1v.es (P. Delgado), 1. vargas@uv.es (C. Vargas), man@ie.tec
it 1 (L. Salmerén).
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Available online 15 September 2018

1747-938X/ © 2018 The Authors. Published by Elsevier Ltd. This is an open access article under the CC BY-NC-ND license
(http://creativecommons. org/licenses/BY-NC-ND/4.0/).

Learning through Hand- or Typewriting Influences
Visual Recognition of New Graphic Shapes:
Behavioral and Functional Imaging Evidence

Marieke Longcamp'?, Céline Boucard?, Jean-

“laude Gilhodes®,

Jean-Luc Anton", Muriel Roth;, Bruno Nazarian}, and Jean-Luc Velayl

Abstract

W Fast and accurate visual recognition of single characters is
cructal for efficient reading. We explored the possible contri.
to character recognition processes

bution of writing memor
We evaluated the ability of adults to discriminate new char
acters from their mirror images after being
duce the characters either by traditional pen-and-paper writing
or with a computer keyboard. After training, we found stronger
and longer lasting (several weeks) facilitation in recognizing
ation of characters that had been written by hand

taught how o pro

the orie
compared to those typed. Functional magnetic resonance im-

INTRODUCTION

Several decades ago, the seminal work of Held and Hein

(1963) with “‘motorically” deprived kittens experimen:
tally proved that motor knowledge acquired through
active exploration is important in processing spatial in
formation from vision (see also Paillard, 1991). This view

is now widely accepted as can be seen from more recent
reports of activations in different parts of the cortical mo-
tor system during perception (Mecklinger, Gruenewald
Besson, Magnié, & von Cramon, 2002; Chao & Martin,
2000), mental rotation (Lamm, Windischberger, Leodolter,
), and judgm
of spatio-temporal features of objects (Schubotz & von

Cramon, 2002). In addition, some studies have directly
assessed the role of motor leaming in the reorganization

of the neural networks invoh

d in object processing
(Weisberg, van Turennout, & Martin, 2007; Pollmann &
Maertens, 2005; Wolfensteller, Schubotz, & von Cramon,
2004) with results showing that after learning, visual pre-
sentation of the stimuli elicits activations in brain regions
involved in the programming of the response specifically
associated to the stimuli during learning

'Université Paul Sabatier, Toulouse, France, *CNRS et Université

de la Méditerranée, Marseille, France, *Hopital de La Timone,

Marseille, F

ance

© 2008 Massachusetts Institute of Technology

aging recordings indicated that the response mode during
learning is associated with distinct pathways during reco

nition of graphic shapes. Greater activity related to handwriting
1
eral brain regions known to be involved in the execution, im-
agery, and observation of actions, in particular, the left Broca’s
area and bilateral inferior parietal lobules. Taken together, these
results provide strong arguments in favor of the view that the

wification was observed in se

arning and normal letter id

specific movements memorized when leaming how o write par-
ticipate in the visual recognition of graphic shapes and letters. Wl

Visual processing of graphic shapes is a very fine spa
tial skill because graphic shapes have precisely defined
configurations and orientations that are crucial fea
tures for quick recognition, hence, for efficient reading
(Coltheart, Rastle, Perry, Langdon, & Ziegler, 2001). Re
sults of several studies strongly suggest that motor knowl
edge acquired through |
to the visual recognition of letters. Firstly, neuroimaging
and brain-damaged patient studies showed that regions
of the cortical motor system participate in recognition
(Longcamp, Anton, Roth, & Velay, 2003, 2005; Kato et al.,
1999; Anderson, Damasio, & Damasio, 1990) and visual
imagery of characters (Raij, 1999; Kosslyn, Thompson
& Alpert, 1997). Secondly behavioral studies have indi
cated that handwriting memory facilitates recognition
(Longeamp, Boucard, Gilhodes, & Velay, 2006; Longcamp,
Zerbato-Poudou, & Velay, 2005; Flores d’Arcais, 1994;
Hulme, 1979) and mental imagery of characters (Kosslyn,
Cave, Provost, & Von Gierke, 1988)

The issue of the contribution of handwritir
ments to visual perception of characters is of primary
importance when one considers the striking change aris
ing in our writing habits with the extended use of com
puter keyboards, and the progressive disappearance of
traditional handwriting from our everyday lives. Com
puters are now being increasing
by very young children in kindergarten. If children hap
pen to learn how to write with a keyboard before they

ming how to write contributes

used at school, even

Journal of Cognitive Neuroscience 20:5, pp. 802-815

Contents lists available at ScienceDire

Educational
Research

International Journal of Educational Research

journal homepage: www.elsevier.com/loc os

Computers and students’ achievement: An analysis of the One
Laptop per Child program in Catalonia
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ARTICLE INFO ABSTRACT

Keywords We analyse the impact of a One Laptop per Child program introduced by the Catalan government
Student performance on student achievement. Using longitudinal population data for students in secondary education
Rducation policy during the period 2009-2016, our identification strategy exploits variations across cohorts within

schools. Although participation into the program was not random, we control for a number of
school characteristics that influenced school participation. The empirical results consistently
indicate that this program had a negative impact on student performance in Catalan, Spanish,
English and mathematics. Test scores fell by 0.20-0.22 standardised points, which represent
3.8-6.2% of the average test score. This negative effect was stronger among boys than it was
among girls (differences ranging from 10% to 42%).

Secondary education

1. Introduction

Education has moved into the digital era, and laptops and other have been progressively into classrooms
around the world. This diffusion has been partly fostered by public authorities, often as part of the One Laptop per Child (OLPC)
program, whereby an education authority provides laptops to children (for free or at a subsidized cost) instead of traditional text-
books. The value of OLPC programs is rarely questioned, as they appear to be modernising schools and boosting pupils’ acquisition of

and (1CT) skills. However, in the economics literature, no consensus has yet been reached
about the impact of OLPC programs in particular, and the use of computers in general, on student skills and academic performance.

In this study, we analyse a program implemented by the Catalan government (known first as eduCAT1 x 1 and later as
eduCAT2.0), aimed at providing laptops, wireless connectivity and digital boards to participating schools. Specifically, we study the

impact that this program had on student performance in Catalan, Spanish, English and mathematics.
‘This paper adds to the existing literature on the effect of computer use on academic achievement in two main aspects. First, there
are only a few studies examining the impact of an OLPC program on student performance in Europe. Second, our analysis considers
population data for students in secondary education for an entire educational administration (the region of Catalonia) and not just a
local experience limited to a few schools.
Our results consistently show that the eduCAT program had a small, but statistically significant negative effect on student per-
formance. This negative effect is greater among boys than among girls. In order to check the robustness of these findings,

Corresponding author at: Research Institute for Evaluation and Public Policies, Universitat Internacional de Catalunya, Immaculada, 22, 08017,
Barcelona, Spain.
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0883-0355/ © 2018 The Authors. Published by Elsevier Ltd. This is an open access article under the CC BY-NC-ND license
(http://creativecommons.org/licenses/BY-NC-ND/4.0/),
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Experiencia propia y ajena, conocimiento, valores, intuiciones...
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Learning styles and pedagogy in

post-16 learning
A systematic and critical review

re on learning sty
and examines in detail 13
of the most influential models.
The report concludes that
it matters fundament
instrument is chosen. The
ications for teaching and
learning in post-16 learnin
serious and should be
of concern to learners, teachers
and trainers, managers,
researchers and inspectors.
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Learning Styles

Concepts and Evidence

Harold Pashler,' Mark MeDaniel

University of California, San Dieg

California, Los Ange

SUMMARY—The term “learning styles” refers to the concept
that individuals differ in regard to what mode of instruc
tion or study is most effective for them. Proponents of
learning-style assessment contend that optimal instruction
requires diagnosing individuals’ learning style and tai
loring instruction accordingly. Assessments of learning
style typically ask people to evaluate what sort of infor.
mation presentation they prefer (e.g.. words versus pic
tures versus speech ) andor what kind of mental activity

they find most engaging or congenial (e.g.. analysis versus

listening), although assessment instruments are extremely

diverse. The most common—but not the only—hypothesis

about the instructional relevance of learning styles is the

to which instruction is best

meshing hypothesis, accordin

provided in a format that matches the preferences of the

learner (e.g.. for a “visual learner,” emphasizing visual
presentation of information ).

The learning-styles view has acquired great influence
1

Doug Rohrer,” and Robert Bjork®

ashington University in St. Lowis, *University of South Florida, and " University of

the same for all students. Finally, in order to demonstrate
that optimal learning requires that students receive in
struction tatlored to their putative learning style. the
experiment must reveal a specific type of interaction be
tween learning style and instructional method: Students
with one learning style achieve the best educational
outcome when given an instructional method that diff
from the instructional method producing the best out

fers

come for students with a different learning style. In
other words, the instructional method that proves most

ctive for students with one learning style is not the most

sffective method for students with a different learning
style.

Our review of the literature disclosed ample evidence
that children and adults will, if asked, express preferences
about how they prefer information to be presented to them.
There is also plentiful evidence arguing that people differ
in the degree to which they have some fairly specific apti

within the education field. and is frequently enc
at levels ranging from kindergarten to graduate school.
There is a thriving industry devoted to publishing learn
ing-styles tests and guidebooks for teachers, and many

or, offer pro I develog warkshops
for teac

rs and educators built around the concept of
learning styles.

The authors of the present review were charged with
determining whether these practices are supported by
idence. We concluded that any credible vali

scientific e
dation of learning-styles-based instruction requires robust
documentation of a very particular type of experimental
finding with several necessary criteria. First, students
must be divided into groups on the basis of their learning
styles, and then students from each group must be ran

domly assigned to receive one of multiple instructional

methods. Next, students must then sit for a final test that is

Adddress carr
agy 0109, Us

Pashler, Depart of Preychol
i, San Diego, La Jolla, CA 92093;

Volume 94— Nessher § Capyright £ 3MP Assaciation far

tudes for diff kinds of thinking and for processing
different types of information. However, we found virtu
ally no evidence for the interaction pattern mentioned
above, which was judged to be a precondition for vali
dating the educational applications of learning styles. Al
though the literature on learning styles is enormous, very
fore studies have even used an experimental methodology
capable of testing the validity of learning styles applied to
education. Moreover, of those that did use an appropriate
method, several found results that flatly contradict the
popular meshing hypothesis.

We conclude therefore, that at present, there is no ad
equate evidence base to justify incorporating learning
styles assessments into general educational practice. Thus,
limited education resources would better be devoted to
adopting other educational practices that have a strong
evidence base, of which there are an increasing number.
However, given the lack of methodologically sound studies
tyles, it wonld be an error to conclude that all

of learning

rsions of learning styles have been tested and

possible
found wanting: many have simply not been tested at all.
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The Scientific Status of Learning

Styles Theories

Daniel T. Willingham', Elizabeth M. Hu, hesl, and David G. Dobol
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Abstract
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2015, Vol 42(3) 266271
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Theories of learning styles suggest that individuals think and learn best in different ways. These are not differences of ability but
rather preferences for processing certain types of information or for processing information in certain types of way. If accurate,
learning styles theories could have important implications for instruction because student achievement would be a product of the
interaction of instruction and the student’s style. There is reason to think that people view learning styles theories as broadly
accurate, but, in face, scientific support for these theories is lacking. We suggest that educators’ time and energy are becter spent

on other theories that might aid instruction.

Keywords

learning styles, academic achievement. cognitive style, individual differences, teaching methods

yles theories are varied, but each of these theories
holds that people learn in different ways and that leaming can
be optimized for an individual by tailoring instruction to his or

her style. For example, one theory has it that some people leamn
best by watching (visual learners), some by listening (auditory
learners), and some by moving (kinesthetic learners). Thus, a
first grader leaming to add numbers might benefit from an
introduction that respects her learning style: the visual leamer
might view sets of objects, the
rhythms, and the kinesthetic leamner might manipulate beads on
an abacus. How marvelous it would be if this theory (or a sim-
ilar theory) was true. Ideas that students had found elusive
would suddenly click, all due to a modest change in teaching

uditory learner might listen to

practice. But is the theory true
Certainly, belief in learning styles theories is widespread. A
recent review (Howard-Jones, 2014) showed that over %0% of
teachers in five countries (the United Kingdom, the Nether-
lands, Turkey, Greece, and China) agreed that individuals leam
better when they receive information tailored to their preferred
leamning styles. Although data on U.S. teachers are limited
(Ballone & Czemiak, 2001), our experience has been that
belief in the accuracy of such theories is widespread amoeng the
broader public. To test this impression, we conducted a brief
survey using Amazon Mechanical Turk. Participants (N
313, 53.4% female, mean age 35.2 years) rated on a 7
point Likert-type scale (1 = strong

isagree and 7 = srongly
ee) their agreement with this statement: “There are consis-

tent differences among people in how they leam from different
experiences: specifically, some people generally leamn best by

seeing, some generally leam best by listening, and some gener-

ally learn best by doing.” The mean rating was 6.35 (SD
1.11)." We observed this strong belief even though literature

La “sabiduria practica” no siempre es suficiente...
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reviews over the last 30 s have concluded that most evi-
dence does not support any of the leaming styles theories. The
purpose of this article is to (2) clarify what learning styles the-
ories claim and distinguish them from theories of ability, (b)
summarize empirical r rch pertaining to leamir
(c) provide suggestions for practice and implications supported

by empirical research.

What Are Learning Styles Theories?

Researchers have defined “leaming styles” in several ways
(Messick, 1984; Peterson, Rayner, & Armstrong, 2009), but
because we are interested primarily in applications to education
(and not, e.g
we focus on leaming styles as (a) differential preferences for
processing certain types of information or (b) for processing
information in certain ways. The former definition would
include learning styles theories that differentiate between
visual, auditory, and kinesthetic leamers (Dunn, Dunn, & Price,
1984) or between visual and verbal learners (Riding & Rayner,
1998). Leaming styles theories based on preferences for certain
types of cognitive processing would include distinctions
between intuitive and analytic thinkers (Allinson & Hayes,
1996) or between activist, reflecting, or pragmatic thinkers

in how personality dimensions impact leaming),

Department of Psychology, University of Virgia, Charlotmesville, VA, USA
? Duguense University, Picsburgh, PA, USA

Corresponding Author:

Daniel T. Willingham, Department of Psychology, Usiversity of Virgnia, Bax
400400, Crarlocesvile, VA 22904, USA.

Email: wilinghami@virginia.edu




EDUCACION INFORMADA DESDE LA INVESTIGACION
(Evidence-based education)




EDUCACION INFORMADA DESDE
LAS MEJORES PRUEBAS DISPONIBLES

EDUCACION INFORMADA DESDE LA INVESTIGACION

(Evidence-based education)



Sanmsbury's Neavnc
~ < éf—« o = e

:¢Con quién?
:Para que?
(En qué contexto?

¢Requisitos necesarios?

Photo by Brett Jordan on Unsplash

LA LETRA PEQUENA EN EDUCACION

No todo vale para todos



https://unsplash.com/@brett_jordan?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
https://unsplash.com/s/photos/medicine-box?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText

Image by Andrés Rivera

LA LETRA PEQUENA EN EDUCACION
Aula invertida o flipped classroom



Photo by Jeswin Thomas on Unsplash

LA LETRA PEQUENA EN EDUCACION

El aprendizaje basado en proyectos o problemas



https://unsplash.com/@jeswinthomas?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
https://unsplash.com/s/photos/problem-based-learning?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText

Retos



Photo by Ben Stein on Unsplash

BRECHA ENTRE LA PRACTICA Y LA INVESTIGACION EDUCATIVA



https://unsplash.com/@benostein?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
https://unsplash.com/s/photos/gap?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText

Photo by B AEH#E cdd20 on Unsplash

BRECHA ENTRE LA PRACTICA Y LA INVESTIGACION EDUCATIVAS
Los objetivos son diferentes


https://unsplash.com/@cdd20?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
https://unsplash.com/s/photos/direction?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText

BRECHA ENTRE LA PRACTICA Y LA INVESTIGACION EDUCATIVAS

Emplean un lenguaje diferente




Comunidad

educativa




Educational Research Review 25 (2018) 23-38
L Contents lists available at ScienceDirect ducational
. s Research

Educational Research Review

N*19 - VIRANO 2015 - PVP 4 € - wwwaducaciontres puntocsro com LA REVISTA PARA [L AULA DEL &

journal homepage: vier.com/locate/edurev
) ) Review
MONTSERRAT DEL POZO INNOVACION
o Ed | Don't throw away your printed books: A meta-analysis on the R
os docen < -3 as R . . . ot
tesson ucaren le effects of reading media on reading comprehension =
+ » " 2
el motor del cambio Inteligencias o ‘ ) )
g . Pablo Delgado®, Cristina Vargas”, Rakefet Ackerman®, Ladislao Salmerén™
M u It I pICS “ ERI Lectura and Department of Developmental and Educational Psychology - University of Valencia, Avd. Blasco Ibdiiez, 21, 46010, Valencia, Spain
ESPECI | ® Department of Developmental and Educational Psychology - University of Valencia, Avd. Blasco Ibdsies, 21, 46010, Valencia, Spain
- © Faculty of Industrial Engineering & Management, Technion-Israel Institute of Technology, Haifa, 3200003, Israel
Todas las
/_\\ ARTICLE INFO ABSTRACT
novedades
s ol | Keywords With the increasing dominance of digital reading over paper reading, gaining understanding of
para aula Reading comprehension the effects of the medium on reading comprehension has become critical. However, results from
Reading media differences research comparing learning outcomes across printed and digital media are mixed, making
Digital-based reading conclusions difficult to reach. In the current meta-analysis, we examined research in recent years
:‘“ﬁ"’"“i“d reading (2000-2017), comparing the reading of comparable texts on paper and on digital devices. We
e pnslyse included studies with betw (n = 38) and with designs (n = 16)

involving 171,055 participants. Both designs yielded the same advantage of paper over digital
reading (Hedge's g = —0.21; d. = —0.21). Analyses revealed three significant moderators: (1)
time frame: the paper-based reading advantage increased in time-constrained reading compared
to self-paced reading; (2) text genre: the paper-based reading advantage was consistent across
studies using texts, or a mix of and narrative texts, but not on those
using only narrative texts; (3) publication year: the advantage of paper-based reading increased
over the years. Theoretical and educational implications are discussed.

1. Introduction
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1.1 Text comprehension and the role of media
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e LEER = VER: Desarrollo de la Conciencia Optica. Lectomecanismo sacadico.
(tOdOS) - Relajacion ocular.
- Estiramientos, barridos y escaneos de los musculos oculares.
- Amplitud de la vision periférica.
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Cadigo Titulo (contiene neurociencia)

22FP43CF035 Educacion Positiva y Neurociencia para el profesorado de FP

22XA63IN236 Neurociencia aplicada a la enseianza

22SA55IN006 Aprender a Sery la Neurociencia

22EL55EA002 Educacion positiva y neurociencia para Formacion de Personas Adultas
22XA66EA011 Neurociencia aplicada al aprendizaje de la Formacion de Personas Adultas
22EI11EIO028 La evaluaciény las evidencias en Educacion Infantil: una mirada desde la neurociencia

g ; J P 555 e LEER =COMPRENDER: Desarrollo de la Conciencia Semantica. Lectomecanismo perceptivo.
22EL66EA002 Neurociencia aplicada al aprendizaje en la Formacion de Personas Adultas : e

Comprension por la situacion referencial: rétulos situados.

Comprension por la accién corporal.

Comprension por la ilustracion.

Comprension por los rasgos suprasegmentales prosodicos.

Comprension por los rasgos logograficos y disefio tipografico.

Comprension por la significatividad de las realidades leidas.
e LEER = DESCIFRAR. Desarrollo de la Conciencia Fonolégica. Lectomecanismo combinatorio.
22 Q 99 ’l 9AV32 2 ES PAC I O S CO N M U C HA LU Z - Imprentas corporales y manipulativas de construccién de la palabra.

- Tratamiento respiratorio, fonoarticulatorio, audiovisodiscriminativo y grafodireccional de

cada letra

PA RA LA M EJ O RA D E I_ P RO C E S O e LEER= TEXTLjALIZARA Desarrollo de la Conciencia Sintactica. Lectomecanismo narrativo.

Mecanotaxis de la frase y el texto.

D E E N S E NAN ZA_AP R E N D I ZAJ E Scriptogéneros administrativos, dialogicos, intimistas, herméticos, operativos, liricos,

informativos, descriptivos, narrativos y de trabajo intelectual.
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¢Quiénes somos? ‘ Cooperacion Territorial | Alfabetizaciones Multiples ‘ Convivencia Escolar ‘ Desarrollo Sostenible ‘ Educacion Inclusiva ‘ Salud Escolar ‘ Recursos educativos COVID-19

Ud esta aqui: » Inicio » Cooperacion Territorial » Agrupaciones de centros educativos » Agrupaciones de centros educativos 2022

a Programas de Cooperacion Agrupaciones de centros educativos K Volver

Territorial

u Qgﬂizzsi;snes de centros Agrupaciones de centros educativos 2022 Agrupaciones de centros educativos 2021

Agripacionss ce centros Préxima convocatoria de ayudas destinada a promover agrupaciones de centros educativos para la
R realizacion y puesta en practica de proyectos comunes que favorezcan la educacién inclusiva y la

t . . r .
educativos 2021 innovacién educativa

Federacion Espafiola de El programa promueve la creacion de agrupaciones de centros educativos, todos ellos de diferentes comunidades o ciudades
Municipios y Provincias auténomas, mediante la realizacién y puesta en practica de proyectos comunes que favorezcan la educacion inclusiva y la
innovacion educativa. Se desarrollara durante los cursos escolares 2022-2023 y 2023-2024.
Pretende potenciar la equidad y la inclusién educativa, reducir la segregacion escolar, fomentar iniciativas de innovacion e
o macbw investigacion, consolidar redes educativas de colaboracion, contribuir al desarrollo de las competencias clave para el

ﬁ ! " aprendizaje permanente, desarrollar la capacidad de trabajar en equipo, formar a los estudiantes en entornos digitales y
virtuales de aprendizaje, asi como abrir los sistemas educativos al exterior, todo ello en aras de una mejora en la calidad de la

jm’ educacion.

Para su realizacién se contara con una dotacién presupuestaria de al menos 1.763.284,62 euros, destinados de forma

v exclusiva a los centros educativos.

Esta Subdireccion General, 6rgano instructor del procedimiento de las ayudas, ha habilitado un entorno de colaboracién con
un doble objetivo. Por un lado, poner en contacto a los centros educativos entre si para consensuar intereses comunes y, por otro, ser una plataforma de encuentro de los centros
con las universidades y otras entidades del ambito de la investigacion que deseen participar, contribuyendo asi a la validacion cientifica de los proyectos que se presenten y a la
innovacion educativa, participativa y basada en el conocimiento.

EDUCACION INFORMADA DESDE LA INVESTIGACION

Iniciativas en marcha




Gracies



Trazando puentes entre la practica educativa y la investigacion:

Retos y oportunidades

Marta Ferrero
@ferrero_mar

i
1 1 1 1
5 10 15 20
I rie Institut de Recerca Universitat
UIB - GOIB | ilnnovacioé Educativa de les Illes Balears




